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INTRODUCTION

Children do not learn how to act appropriately by magic.  They acquire their behaviors, whether socially acceptable or not, by watching and copying others.  When children do not exhibit appropriate behavioral skills, it is the responsibility of adults to model and teach them the correct ones.

Educators cannot rely on the possibility that their students learned appropriate behavioral skills at home.  Indeed, many students enter school with little or no understanding of how to act appropriately.  That is why educators must often try to erase unacceptable behaviors learned at home by teaching socially acceptable behavioral skills in the classroom.

Transferring social skills from textbook or verbal directions to actual situations is often hit or miss.  Some students acquire them easily, others learn them through trial and error and still others do not get them at all.  The sad fact is, too many students are able to verbalize the appropriate responses but are unable or unwilling to apply them in actual situations.
As with any behavioral technique, reinforcement is the key to changing behaviors.  By using both tangible and intangible motivating reinforcers, students receive rewards and inspiration to replicate the desired behavioral skill.

By applying behavioral techniques such as the “Stop, Look and Act” approach, students can develop a routine to use when assessing unfamiliar situations and responding to them in a socially acceptable manner.  This basic role-modeling technique provides the essential components that students can apply throughout the role-modeling lesson.  Eventually, they will be able to incorporate this technique and use it in a variety of social settings and situations.
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Most people learn through trial and error.  They acquire appropriate behavioral skills by practice.  Positive role models who instruct students can reach most of them by teaching the appropriate responses.  This is especially true if they start teaching appropriate behavior on the first day of the student’s educational career, and consistently reinforcing them throughout the school experience.  They develop lesson plans to teach social skills, and the students demonstrate those skills throughout the daily school routine.  When applied in a variety of settings, the students have developed the ability to generalize the appropriate behavioral skills.
As most teachers have discovered, students are not coming to school with the appropriate behavioral skills.  Educators no longer just reinforce skills they learned at home, but must integrate behavioral skills training as part of the daily curriculum.  The information in this publication will help teachers instruct students in appropriate behavioral skills through the technique of role modeling

                                                                                             Robert L. Schwartz, Ed.S.

                                                                                             Kathleen A. Riley, M.Ed.

                                                                                             William Gladden Foundation
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WHAT IS ROLE MODELING?
Role modeling is a technique used by teachers, counselors, parents and other adults to teach children appropriate social skills children.  Role modeling is the manner in which adults present themselves to children throughout the day.  In using role modeling as an instructional technique, the instructor demonstrates the desired behavior and the child observes, imitates, models, internalizes, generalizes and maintains the desired behavior.

WHAT IS THE GOAL OF ROLE MODELING?

Role modeling seeks to teach children how to observe behavior cues and exhibit behavioral skills required to act in a socially acceptable manner.  They also must be able to distinguish between appropriate and inappropriate behaviors.  Applying these skills to everyday life is the ultimate goal of role modeling.

WHY IS IT NECESSARY TO USE ROLE MODELING AS A TECHNIQUE TO TEACH CHILDREN WHO LACK SOCIAL SKILLS?

Some children learn appropriate social skills by observing and interacting with appropriate role models; others need formal instruction.  Role modeling is especially effective in teaching children who require both AUDITORY and VISUAL cues to learn.  They learn the desired behavior by observing and prompting.

WHAT FACTORS INFLUENCE THE SUCCESS OF APPROPRIATE ROLE MODELING?
Internal factors, such as intelligence and self-concept, as well as external factors, such as socio-economic status and family structure, are examples of factors that may influence both the child’s responses to and the instructor’s presentation of the role modeling skills.  Consider these kinds of factors when choosing the method of instruction and the social skills that apply to the situations in which the child must function.  For example, the frame of reference for a child who lives in a dysfunctional home may differ from that of a child who lives in a healthy family environment.
HOW DOES ONE TEACH CHILDREN TO ASSESS SITUATIONS AND APPLY APPROPRIATE ROLE-MODELING SKILLS?
The environment is full of social cues.  Success lies in the child’s ability to identify and respond to them appropriately.  Children learn appropriate responses through trial and error.  However, some children are never fully able to identify the cues and therefore lack the ability to respond in a socially acceptable manner.  Developing role-plays that utilize “task analysis” (the breakdown of an appropriate behavior into small steps) in assisting children to recognize social cues is basic in the development of the assessment process.
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HOW DOES ONE IDENTIFY THE SOCIAL SKILLS THAT NEED ADDRESSING?

The instructor should identify a situation in which a socially appropriate response is “critical” to a child’s social acceptance.  If there are many critical situations, identify, categorize and rank the situations to determine the priority skill to teach.  For example, if a student bursts into the room and interrupts a conversation, the instructor must determine whether “bursting in” or “interrupting” is the more inappropriate.  Task analysis addresses one behavior before focusing on another.

HOW DOES ONE IDENTIFY SOCIAL CUES THAT WILL INFLUENCE THE ACQUISITION OF THE APPROPRIATE SOCIAL BEHAVIOR?

Instructors should consider the many social cues that may influence the child when entering the classroom.  For example, if the child interrupts a conversation, the instructor should examine the verbal and non-verbal cues of the participants.  Eye contact, body language, proximity, voice levels, classroom design and location are among the many social cues to assess and address. Then each task in the process of entering the room should be broken down and taught.  Concurrently, tie each social cue into the task so that as the student enters the classroom, he or she can identify the cues and act appropriately.
WHAT ARE THE COMPONENTS OF TASK ANALYSIS IN DEVELOPING ROLE MODELING?

Upon identifying the deficit skill, the instructor should develop a lesson plan using task-analysis to teaching the desired social skill.  For example, if “rudely interrupting a conversation” is the deficit skill, then “appropriately interrupting a conversation” is the desired outcome.  The instructor needs to analyze and breakdown the entire sequence of skills necessary to accomplish an appropriate interruption of a conversation:  1) entering the room quietly; 2) assessing the type of conversation being conducted; 3) observing the environment in which the conversation is occurring; 4) analyzing relationships with the participants; 5) listening for a verbal cue to break into the conversation; 6) using an appropriate comment to initiate the interruption; and 7) developing an appropriate manner for directly delivering the message.

HOW DOES ONE DETERMINE WHICH TASKS TO ROLE MODEL?
Realizing that interrupting is a problem, the instructor needs to become an observer to identify which tasks are deficient in the sequence.  For example, the student may enter the room appropriately, then rudely call out the message and exit the room by slamming the door.  Entering the room would not be a deficit area, but the other components need lesson plans for appropriate role modeling.  The appropriate behaviors that are already acquired need to be reinforce while teaching the deficit behaviors.  In addition, the instructor needs to identify what is appropriate within her or his classroom.  Students may be confused because some behaviors are appropriate in one setting and not in another.
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ONCE THE DEFICIT AREAS ARE IDENTIFIED, HOW DOES ONE CREATE AND ENVIRONMENT TO MODEL THE APPROPRIATE SKILLS?
Set a time during the day to teach the social skills.  Review the classroom rules for group discussions.  Discuss the need for teaching the identified skill and the reinforcement that will accompany appropriate demonstrations of the skills.  For example, students who interrupt a conversation appropriately will receive respect for polite behavior.
WHAT ARE THE STEPS TO TEACH APPROPRIATE SOCIAL SKILLS USING ROLE MODELING?

Reinforce the skills exhibited appropriately by the child during observations.  Identify the task(s) that need to be role modeled.  Select other adults to demonstrate the skills in an appropriate manner.  Repeat this step and ask questions to determine whether the children recognize the appropriate tasks being modeled.  Once they can identify the tasks, begin substituting children for adult role models.  Cease the role-play when it is incorrect and start again.  Discuss the appropriate response and continue rehearsing until each student has the opportunity to model the appropriate behavior correctly.
SHOULD ONE DEMONSTRATE BOTH THE ACCEPTABLE AND UNACCEPTABLE MODELS OF BEHAVIOR?

No, expose children only to appropriate examples of role modeling because they are more likely to remember the inappropriate examples than the appropriate skills.  When students react in an incorrect manner during the role-play, the instructor should redirect the role-play to the appropriate behavior.

HOW DOES ONE STIMULATE EVERYDAY SOCIAL EXPERIENCES IN A CONTROLLED SETTING?
Upon identifying the deficit behavior, the instructor should brainstorm with the students the various situations in which they may need to demonstrate the target social skill.  For example, entering an ongoing conversation can occur nearly anywhere.  The instructor should establish the controlled settings in which the role-play will occur, and then vary the setting to meet the everyday social experiences of the participants.
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HOW DOES BEHAVIOR MODIFICATION INFLUENCE APPROPRIATE ROLE MODELING?
Most children get adequate reinforcement by receiving peer acceptance or adult praise when exhibiting appropriate behavior.  When dealing with difficult children who need artificial reinforcers, however, the instructor may have to use behavior modification methods to elicit appropriate responses to social cues.  When artificial reinforcers like cookie or candy are used, the instructor should gradually withdraw them as children exhibit the appropriate behaviors and respond to the external reinforcers such as peer acceptance or adult praise.

WHAT OPTIONS ARE AVAILABLE WHEN CHILDREN DO NOT RESPOND TO ROLE MODELING OR APPROPRIATE SOCIAL SKILLS?
Most children are capable of acquiring social skills through role-modeling techniques; but, as with any instructional technique, instructors should make adjustments for those who do not respond appropriately.  For example, utilizing the knowledge of other teachers, guidance counselors, psychologists and parents can provide information about issues that may be interfering with the role-modeling technique.  There also are many commercial programs available for dealing with hard-to-reach children.
ONCE SKILLS HAVE BEEN ACQUIRED IN SIMULATED SETTINGS, HOW DOES ONE HELP CHILDREN MAKE THE TRANSITION TO EVERYDAY SITUATIONS?
Instructors should learn to identify and acknowledge whenever appropriate target behaviors are exhibited independently.  This provides an opportunity to reinforce the child’s change of behavior and serves as an example of successful role modeling to the other group members.  Instructors also should attempt to incorporate everyday situations in role-plays so that children have many opportunities to respond to them appropriately.  As the child develops the ability to identify appropriate social skill cues, the appropriate behaviors should be transferred and exhibited in any setting.

HOW DOES ONE START THE PROCESS OF GENERALIZING THE SOCIAL SKILL INTO DAILY LIVING SITUATIONS?

The instructor needs to analyze the child’s performance of the acquired social skill.  Achieve this through the child’s self-monitoring, or anecdotes that identify situations in which the child has used the appropriate skill.  Journal entries can record situations where appropriate target behaviors that demonstrate skill mastery.  If using charting, the instructor can use graphs, averaging and other math skills to measure improvement.  In this way, appropriate social skills are reinforced behaviorally, socially and academically.
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HOW DOES ONE GENERALIZE ROLE MODELING INTO DAILY LIVING SITUATIONS?

Instructors need to inform other staff and parents to reinforce children who exhibit a target social skill.  Then, intermittently, instructors need to set up situations that require the child to exhibit the skill, and provide opportunities to re-teach or practice those behaviors.  Throughout the process, reinforcement needs to be continued, and as the frequency of the appropriate behavior occurs, withdraw the reinforcement gradually.  Ideally, the adults in each situation will demonstrate appropriate skills and behavior.

ONCE ACQUIRED, HOW DOES ONE MAINTAIN APPROPRIATE BEHAVIOR?

When the child demonstrates the ability to act appropriately to social cues and to control himself/herself from exhibiting the deficit behavior in a variety of settings, the intermittent “setup” simulations and reinforcers need to be withdrawn gradually until the child is able to be self-reinforcing.

WHAT SKILL IS ESSENTIAL TO APPROACHING UNFAMILIAR SOCIAL SITUATIONS?

Children should learn the “Stop, Look and Listen” approach before engaging in an unfamiliar and unrehearsed social situation.  Through role modeling, children must learn to stop and disengage themselves from the actual situation.  This will provide them time to determine the desired outcome.  The child then observes the situation and assesses verbal cues before determining the appropriate social interactions necessary to achieve the desired goal.  Teach this skill before the child generalizes it in daily living situations.

WHAT LONG-TERM FOLLOW-UP ACTIVITIES MAINTAIN APPROPRIATE SOCIAL BEHAVIORS ACQUIRED THROUGH ROLE MODELING?

As with any behavior, reinforcement is necessary to maintain consistent and appropriate responses.  Develop a personal inventory of appropriate and deficit behaviors so that children can monitor their progress through a record of their social interactions.  Class discussions that involve generating possible solutions to social problems should be ongoing.  A question box can be located in the front of the class where students can anonymously question social and behavioral situations.  Incorporate these questions into future role-modeling lessons.  This reinforces those children who are progressing adequately and assists those who need reminders.
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DEVELOPING A ROLE-MODELING LESSON PLAN
As with any systemic plan, following the established procedure is critical to success.  This flow chart is a sequential blueprint of the essential steps in identifying deficit social skills and developing a role modeling lesson plan.

IDENTIFY THE DEFICIT TARGET SKILL – The social skill to be changed is the “target skill.”  The instructor identifies the inappropriate behavior to determine which target skill needs remediation and instruction (i.e., students fail to enter the room when class is in session).
ESTABLISH A GOAL – The desired outcome is the “goal” (i.e., students will enter the room, refrain from talking and go to their assigned area when class is in session).

DEVELOP A LESSON PLAN – The instructor develops a lesson plan that includes ways of role modeling the desired goal and the objectives necessary to achieve it.  Objectives include entering the room, refraining from talking, going to the assigned area and recognizing social cues.  In addition, the lesson plans include lesson format, materials and instructional techniques.

DETERMINE THE TASK TO ROLE MODEL – Through observation, the instructor identifies the deficit skill to modify and reinforces the acquired appropriate responses.  For example, the objectives will focus on the deficit skills (i.e., students will enter the classroom, quietly move to their seats and start working).
CREATE THE ROLE MODELING ENVIRONMENT – The rules for working in a group also must be established and then posted.  Once students learn to respond to the rules appropriately in group activities, set time aside throughout the week to build social skills activities into the curriculum.
TEACH ROLE MODELING – Incorporate the “Address, Re-teach and Reinforce” method throughout the role modeling less.  1) Discuss the problem behavior and explain why it needs changing.  2) Identify specific incidents when the inappropriate behavior has occurred.  3) With student input, identify different situations in which to role-play.  4) Select someone who has mastered the skill to rehearse the appropriate behavior before presenting it to the group.  5) Once students recognize that a problem exists, implement the role modeling into the group activity and generalize it throughout the day.
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RE-TEACH – Once the behavior has been demonstrated correctly, give each student opportunities to practice it in the group.  Upon mastery, create simulated situations to practice the behavior in a variety of settings.  This should be ongoing throughout the school day.  When the behavior occurs spontaneously, recognize and reinforce it immediately.  Intermittently reinforce the mastered behavior throughout the rest of the school year by re-teaching it.
REINFORCE THE APPROPRIATE RESPONSE – There are endless options to reinforce students when they exhibit appropriate responses.  Verbal and non-verbal cues or reinforcers are preferable to tangible ones.  Implement individual or group contingencies that provide a reward (i.e., extra recess, a field trip or academic game time) to encourage the entire class to exhibit appropriate responses.
GENERALIZE THE SKILLS TO DAILY LIVING – Many students know and can state what is and what is not appropriate behavior; the application of the skill in various settings is what inhibits the child’s social acceptance.  All these efforts are futile unless a child is able to apply the newly acquired skills spontaneously in a variety of settings.
MAINTAIN THE APPROPRIATE BEHAVIOR – As with any newly acquired skill, the ability to exhibit the desired behavior with spontaneity does not occur without carefully developing a plan to generalize and maintain the behavior.  At first, the reinforcement must occur every time the behavior is exhibited.  As the behavior becomes routine, continue to reinforce it at regular intervals.  To maintain the behavior over long periods, reinforcement needs to be intermittent and varied.
USE FOLLOW-UP ACTIVITIES – Periodic class review and discussion of the newly acquired skills is essential for self-evaluation.  During social skills training throughout the year, insert mastered skills into the role-playing setting.  Continue to reinforce the students to use the “Stop, Look and Act” technique when entering any unfamiliar situation.  This will allow the students to make the most appropriate choices and insure their success in social settings.  Allow the students to generate new behaviors to learn.  As they acquire skills to “read” social cues, they will continue to have questions and will have the need to acquire skills that are more advanced.
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SAMPLE ROLE MODELING LESSON PLAN

The following sample role modeling lesson plan follows the steps identified in the previous flow chart and can be modified to meet a specific social situation.  When developing a lesson plan, give special attention to: 1) recognizing individual differences among students and 2) identifying appropriate social skills necessary to move students toward socially acceptable behavior.  These are the steps to success!

TARGET BEHAVIOR – Nicole B. burst into the general education class while Mrs. Simpson was working quietly with a ready group in the back of the 4th grade classroom.  She called out, “Where’s my book bag?”  Mrs. Simpson reports this is a common practice that many students in her class exhibit.  She wishes to address the problem with the entire class.
GOAL – Students will enter the room quietly when the rest of the class is engaged in direct instruction or independent work and go to their assigned locations.

TASKS TO ROLE MODEL – For entering the classroom, the “Stop, Look and Act” method will be used in developing the objectives.

· OBJECTIVE 1: Students will use a self reminder to stop prior to opening the door to the classroom.  (At first, students may have to verbalize the word “stop” if they are unable to refrain from entering the room inappropriately).

· OBJECTIVE 2: Students will open the door, “look” and assess the situation in the classroom.  (They should ask themselves: What is happening?  How Can I enter without bothering others?  What do I need to do to join the group the right way?)

· OBJECTIVE 3: Students will “act” upon the appropriate cues to enter the classroom in a non-disruptive manner, and join in either the whole or small group activity.

CREATE THE ROLE MODELING ENVIRONMENT – Once the class has the skills to work cooperatively in a group, establish the parameters for running a role-playing group activity.  Have the students identify no more than three rules that meet the needs of the role-modeling activity.  For example:
· Ignore inappropriate actions or clowning by participants

· Role-play only the desired skill

· Practice giving non-verbal feedback
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ROLE MODELING – The following steps are a sequential outline to accomplish the role-play scenario and assist students to achieve the desired behavior.  These would be individual lessons and techniques necessary to achieve the desired behavior, but the time commitment varies depending on the age and ability levels of the students.
· Identify the skill(s): entering the classroom without a disturbance.

· Discuss the reason for acquiring the skill(s): it takes students off task and disrupts learning and teaching.

· Break the target skill into parts: approaching the door; opening the door; assessing the class activity; entering the room; reaching the appropriate area; and engaging in the required activity.

· Role-play the target sub skill with another adult or student who has exhibited the skill at mastery level.

· Role-play the target sub skills with each student and reinforce the student for appropriate responses.
· Integrate the sub skills into the entire target skill.

· Evaluate each student’s performance of the target skill through role-playing.

· Teach students to self-evaluate their performance.

· Simulate different types of situations in which the students need to exhibit the target skill appropriately.

· Role-play the target skill in other settings.

· Require each student to self-evaluate him or herself in different situations.

· Reinforce students throughout the day for exhibiting the target skills appropriately.

· Intermittently reinforce students, once they master target skills.

RE-TEACH – Review, and if necessary, re-teach the practice target skills throughout the school year.

REINFORCEMENT – Some students may initially require incentives.  In teaching appropriate social and behavioral skills, external reinforcers are sometimes necessary at first to provide the students with a stimulus to learn.  Upon acquiring the behaviors, the students will respond positively to natural or intrinsic (internal) reinforcement when exhibiting appropriate behavior.

· Adult praise

· Non-verbal approval

· Tangible rewards

· Structured free time

· Peer approval

· Educational game time (i.e., Life, Monopoly, Jeopardy)
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GENERALIZE THE SKILLS TO DAILY LIFE – Upon acquiring behaviors in the classroom group setting, give the students the opportunity to exhibit the behaviors outside the role-play group.  To accomplish this, simulations need to be set up where the students can walk into another area of the building and adults will compliment them on acting in the appropriate manner when exhibiting the target behavior.
Locations for simulation:

· Entering the office

· Entering an assembly

· Entering the library

· Taking a note to another teacher

DEVELOP A MAINTENANCE SCHEDULE – In the beginning, establish a fixed schedule of reinforcement and move towards an intermittent schedule for students as they master the appropriate behavior.

FOLLOW-UP ACTIVITES – Develop follow-up activities to help students practice and internalize the target skills.  Several examples of follow-up activities include the following.

· Select a situation from a fish bowl that requires students to exhibit the target behavior

· Videotape and critique students doing the target skill
· Debrief students on their self-evaluations
· Offer to participate with groups of younger students to teach them the appropriate target skill
· Continue to reinforce the students to use the “Stop, Look and Act” technique when entering unfamiliar situations
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GLOSSARY OF TERMS

AUDITORY CUE – What a person hears in a given situation

BEHAVIOR – How a person acts in a given situation

BEHAVIOR CUE – A message that prompts a person to act in a certain manner (for example, in a very quiet classroom, the behavior cue is “quiet,” and the person entering the classroom appropriately does so quietly)
DEFICIT SKILL – The specific skill that is lacking in a person’s repertoire of behaviors that needs learning
EXTERNAL FACTORS – Those things that people cannot control but influence how they respond in social situations

GENERALIZE AND MAINTAIN – The ability to take behaviors from the settings in which they were learned and exhibit them in other settings at all times

INTANGIBLE REINFORCEMENT – Providing rewards such as praise and smiles which can be heard and seen but not touched

INTERMITTENT REINFORCING – Reinforcing at irregular intervals in order to maintain a behavior

INTERNAL FACTOR – Self-concept and intelligence are examples of things that influence how one person responds to another person

PROXIMITY – How close one is to a given situation

RE-DIRECT – The technique of focusing a person away from the inappropriate behavior that is occurring to another behavior

ROLE PLAYING – The method by which appropriate social and behavioral skills are taught through examples and lesson plans

SELF-MONITORING – The process by which one can keep track of their own behaviors in order to have a current progress sheet immediately available

SELF-REINFORCING – Behaviors that a person feels good about doing without external reinforcement
SOCIALLY ACCEPTABLE BEHAVIOR – The appropriate behavior at that place and time
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STOP, LOOK AND ACT APPROACH – The behavioral approach that requires students to 1) stop before entering a situation, 2) survey the surroundings for social cues and 3) proceed to do the appropriate response to the cues

TANGIBLE REINFORCMENT – Providing rewards that are objects such as toys, stickers and candy

TASK ANALYSIS – The breakdown of an appropriate behavior into its smaller parts in order to teach it

VISUAL CUES – What one sees when entering a given situation
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